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Pcpular theatre that speaks to the coE@cn man Ln,his
own language and deals with.divectly relevaat problebs can be an - o
( effectzve adult education toolsin the process.Paulc Freire calls AR
csn:czentxzat;gn‘-a process aiming to radically transform social P

reality and imprové people's’ lives. It can.also s€rve as a medium flor .
® partlczpq;cry research. Popular theatre offers a methcdology for
massive scale appllcathH which is manageable by .viliage-level
anigateurs because (1) it can dreate: awareness of peogle’s own
‘resources and mobilize them: "'(2) -it provides continuity in A
def;nltlon, apalysis, and seclution of comm nity problegs: (4) as '
entertainment, it attracts and holds lntefnst- (5) the researdherfis
- a committed part1c;pant and learner--not a d€tached cutsider; (),
rcollective expreaSLOn, it fdsters cooperative thinking and act;on.
Impcrtanb features -include the discussion after evezy perfcrmance,
§n people share ideas and identify problems, and- partlelpat;on.

Ce everyone cai manage +heatre, given a predeterm;ned plot lipe
for diaiog improvisaxion: "actcrs are already fasiliar with issues and
situations. Furthermore, this already faniliar medium defuses
feelings,o0f educational, 1nfericr1ty arising from social prejufice or
illiteracy. Adult educatcrs ip Botswana have used popular theatre in
ccnmunztg educatiom-campaigns, resettlement educaticn, Freirean -

N literacy work using theatrical story-telling instead of p;ciures, and
) as part QL extenszan vork in cheosing aprropriate technc;cgy for, '
rural develcpment. Descriftions of these four examples are included o -
in- the paper as each moved through preblem identificaticn to- +action

while. denonstratlng populax thea+*re's role in soczal transfornatlon
prograas. (CF) :
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* Reprcduct;ons supplied by EDES are the best that can be .made *
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These narers ren'rejént ideas and work ifi nrogress. They have beerr . -
stimulated or sumported Bv the work of the Particinatory Research Project.
The project, within the TntematioRd Counkil for Adult Fducation,%as as |,
its goal the studv and dissemination of information ahout research quocesses
which focius on nohular groups in the exploration and transformation of
their own reality. : .

; ’ J ' i .
' These napers are sunported by The Edward W. Hazen Fq"mdatim.

.We invite your suggestions, cdnttihuticns-, and critique. Please dup-
licate and distribute these papers at will. We would be interested to
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Popular Theatr; A Technique Eo:.Participatory Research T f
, by Ross Kidd and Martin Byram ‘ ‘ I

- - -
]

INTRUDUCTIQN TO PARTICIPATDRY RESEARCH - o - ,

¢

Adult educatars neeﬁ practxcal tools to do their work Often they are

- /. y ¢
good a3t philosophxcal statements, but not very good at designlng tﬁe tools
needed to traneform phllosophical principles into graetical action. One

often feels that thls is a major blogk to progressive practices'in this field.

.- -

v~ Adult educators are given-a*thorcush undersf&nding‘of the ideongiéal flaws .

¢« 1In traditicnal teaching prattiees buf are not provrded with clear examples

i . .
" of ‘how to make adult educetlon work well. , - ' -
. - - .
: ; The writers feel that this may be.equally'truecjiﬂparticipatory research’.

The ideological impllcations of this approach were clear when Freire flrst

pulled these concepts together back in the mid- 605
N a) partic:pa%ian as{both goal and method ‘ . : ..
' . L e W
- b) learning as a dynamic, two-way transaction rather than?as a ‘
-« one-way banking operatlon r _ '

'¢) the researcher as{gaxticipant andﬁanimateur
. d)'re;earch as " toel tar‘criticalZCQnsciousness and sociel transformation.
But Qhat is now meeded are clear and ménageable tools which can be used

by the large number of adult educators in making Freire's philosophy

operational A .

1Y

) . 1
Participatory research has been defined\as a three—pronged activ1ty a

. method of social invesrlgatiow invelving the full participation of the

MR
' community; an educatiopal process:; a means of taking ac;;on\for deve lopment'

ﬂ

(ﬁall, 1978) It Ras also, been aescrioed as 'working with the poorest grcups'f

i

. - in the analysié of their.own'needs' (Hall, l978). Otte implication of both

of these definitions i{s that techniques need to, be develope@ which can be

3
¢

used on a massive scale. The alternative aptfbns are mass media or techniques

. ’ - . . « ' L3 =
- . - L)

N i f ~
_ . : .
- ' ' 0
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-Radio, the most effective ﬁass medium,f;ends'tb be a.'top—dqwn' meﬁium,‘and

- one which has diff;cufty in reéponding E§4;he unique concerns of various
. - - . r . \)‘,

but by itself it cannot organize ah active respomse by its listeﬁing

" been suggested: - e

W
) @
4

which can be used by villaéénlsvel dgvelopéenc workers and animateurs.

-

\

parts of tﬁ@“&%untry(«Ai best:.is\can.prci}de a.high—quaf&ty discussion

‘code’ on a common nattonal problme in the form of a 'problem-drama' - .

1

- 1 . I- ‘.
audience. For this, it needs to rely on development workers and local
leaders operating on the front line. T ,

. . l - . *

The' task then ié‘to work out a méthodology which can be managed by

I} .
-

village-level animateurs and development werkers and to train them tb use )«

. -~

‘these methodg. Theée workers need more than anaideological grcuﬁding‘in

\ ' t

Freire's educational philoséphy. They need techniques  which:

-

1) are clear and.ﬁanagéﬁgle‘ and

2) reflect the philosophy of parficipatory research. ' N

~

- What anpg the requireménts of such a-methﬁdolcg&?‘?he following'list has

s

«
S

1) '"the problem origfnates in the‘éommunity'itself and the problem is defined,

$ r

, analyzed and solve® by the community;. ™ *

. . . £
2). the ultimaté goal of research is the radical transforjation of social

reality‘and the improvement of the lives of peoplé olved. The bene- N

L3

~
ficiarieg of the research are the members of tﬁE’Eommunity itself:
3) participatory research. involves the”full and active participation of the

community in the entire research process;

- -
’

4) participatory research involves a whole range of éowerless-groups of '~
AL ; :
pecople ~'the egﬁloiteﬁ, the poor, thé oppressed, “the marginal, etc.;
. A IS '

- . . . ) ‘
5¥ the process of participatory résearch can create a greater awareness in

the pedple of their own resoyurces and mobilizes them for self-reliant
_ s : 5

development; . | b s



. authentic analysis pf social reality;

_7)"che researcher is a committed participant and learner in the process

FN
M ]

’ of research mllitant rathe: than detached' (Hall, 1978).

In operational terms; this would require:

1) ways of bringingipeople together - since many of the pccrést groups

are currently turned off by or. excluded from development programmes;

s 2) some type of pfoblem identificatlon and priarity~setting pracess

3) a codiggcatlon process which is batﬁ\participatory and manageable; o T

'4) ways of getting people to reépond to the "code" in‘an active way.
; . . ‘ . _ _

_.‘ b - *

£

N Popular Theatre and Par;icipa;aifx;' Research - - .%’_

One method that fulfills these requirements is popular and??artlcipafory _

o cheacre usea as a.tool fpr conscientization.

£

But what is popular thea%re?,We have chosen to define it as "people's

theatre speakizg to the common man in his language and idiom and dealing

with problems of direct relevance to this situdeion’. It is 'popular' ‘ J
because it attfempts to involve the{whole community, npt‘juég a smill‘élite;

) 1 ¢ ! L, ] .
determined by class or education. But it is more than‘“%igh art occasionally

i

toured around the boondocks bringing culture to the deprived masses' (Brbokés;

‘ 1974). Its use of local languages and participatory style and its attempt

€ . “ - *

to reflect the audience's own situation from their erspective makes it
) p

~

¢ ~
! + their theatre rather than an imposition. ‘ ) v .
v ] \@ ‘ _
Popular theatre can be an effective tool in comscientization programmes:

. ) . < - ) -
\ r < . -
‘ : M ~ o

> 1) as entertainment, it can attract and hold the interest of large ‘ p
: ' ’ \
numbers of people;
‘ '2) as an oral pedium in-local languages, it can involve the poorest
*’". ~ .,
. ‘ ‘ r




- «
groups and classes who_are often left out of development actiyifies'

because of their illiteracy or lack of understanding of English;

* I
-

3) as dramatic representation of local problcms, it,provldes a

‘cod&flcation-of reality which can be used by the participants in
¢ b - - | : . A .
analyzing their situation; - : = :

<«
D)

: : : ' < .
. &) as 8 collective expression and a communal activity, it creates

«

the context fcr co-operative rather thgnvihdividual-thinking and
. b

-

action - it creates the posgfbility for horizontal communication - }

-

or pegr'learning, rather than top~down one-way communication.
~ ¢ A B

The most important feature of popular theatre is its representation of

local. situatlons and problems (codificatxon) It 1is this which makes it a

powertul tool EJE;;oucation People see thémselves and their situation in a f\

fresh way and w%ﬁ%fto talk about these problems with others, Through discussion

(which follows every performance), people cdn share their 1deas -about these

2 . .

prob}ems and see what can be done about them Cften this laads to practical

)

action. It is this combination of performance and discussion.which characj

terizes the‘use of popular theatre in conscierntization programmes.
. ~
~y

Another important feature is that.it is participatory. The theatre form

Gsed is one that everyone can manage. It operates on the grinciple that -~

f

anycne caa learn to play a role, improvise dialogue, or hancle a‘puppet.
'Extensiva rehearsals or memorized lines would discourage participation; So

“ -

. ) oy
‘instead of a heavily scripted approach,; the performances &re bdsed on im-
provization, enthusiasm, and a plot lime which is worked out by the actors

7 N [ . . ._
themsejves. This approach}works well‘precisely because the actors are familiar

Yith the issues and the situations they ate pfésehting {since they ar%‘;heir
H . !

issues) and develop their dialogue, gesture, and actiom in response to each _

other and'tﬁe‘audience, rather than haviog to remember a fixed script. By
. - ’ e
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5.

“ ’ * . ) (
u .
} .

-

¢ .

keeping the forw rough and simplgi popular theatre can be kept within the

: cqntrol‘and use of local people & and it can therefore be used on a mass

F

A} R ‘\
: - .- . : :

sgale,

Lo~

As a medium for codification, drama is much more manageable in a grass

.

roots programme than pictures. It can be produced lcoally whereas pictures

. ) i
often require specialist artistic skills which are not available in every

-

community. (In Freire's prograﬁmes in Brazil and Chile, the ﬁictures were

- . ) - AY

:Eentraily produced rather than developed by each study cir;le.) Dfama’

also has the capacity for a multi-dimensional and dyq{&ic representation

c . . , : ot .
of reality in contrast with pictures which can only represent a static

Ly

2

situation and are often jncapable of reflecting»éonﬁlex issues. ﬁinallf,

-
-

by using dr?ma the groups is involved not only in studying tﬁg’code but in

creating it - and this procdss itself involves an element of analysis.

‘

potential for collective Ehinking aﬁd action,

-

Film and videotape have also been used as 'codes' for-conscientization
- p

. \ N N : . ° *
programmes. (Canadian National Film Board, 1970-1678; Belkin; 1971-1972).

dowever, both of these tools

or a maintenance cépaéity which prevents, them from being used by village-

level development workers or‘ a massive scale (Mbughuni, 1977). braﬁ:a {’:s 3
much more appropriate tecﬁnoldgy for mass social transfgrmation programmes

since: .
: . Y
a) averyone can handle it . )
S . ‘ ‘ .

b) it is inexpensive and hgs no téchqical %imitations‘

¢) as an already familiar medium (d:a&ing‘on indigenoué creative ekpréssion)

&

it provides an acceptable means of bringing development issues into

-
- £

the community. -

-

involve expensive equipment, technical skills,

S ,

'

Also as a collecfivefactivity it helpé in producing group solidarity and the |

-
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This la:tér aspect of drawing on lpcal cultural-experssion is very
P) ? ~ : ! . ' . ’ ﬂ\ - ' v - 1}
: ‘. 3 ": . - . A

important.
é

In marny communities of lﬁnited li:eraqy,'the habitual response )
is "We can't speak, we have no education'. There is a belief in

educational inferiority and’thgfe seems to be almost a compuISicn o

for self-denigration before th mystique of education Yet many .
people in these communities, because they are not influenced or
idhibited by extensive schoolidg, have a gteat oral tridition of
s:ory telling, versifxing, singing and so on. They can be witty
and colourful and the language is‘sometimes richer than the
homogenized :extbcokivaxlety Making' use of this talent can

* change attitudes toward the educationmal mystique. (low, 1974, p.24)

s

. . . -
low's point is i}ty important. Folk media enthusiasts have emphasized

the'femiliarity of the medium (UNESCO, 19?2) What q‘ mere impcrtant is

that people are good J\ it Jhis makes 1: immedia:ely useful as a force far

increasing self contidenqe. By neglecting indigenous creative expreseion,
: -~

we ''inhibit" peOple from active pertic1petion i the proeese of modernizatioa,

because an"abrupt. denigration of treditional forms of cuiture means denial

of access to e kind;of,iiterecy taﬁwhich they have heen used” (Mathug; 1968) .

-
-

On the other hand by using a. popular ;heetre whichtmekes use of lccal forms

the eréative forces that IEbldE\ln the people are

Al

.of cuicural expression

. -

being brought to bear on the deveIOpment process

Finally, it ig important tQ .emphasize that the popular theatre performance

(Sherlock 1975).

.

-
is not the whole experience.1 It is the-ipitial catalyst for a programme of

+ . ) ,
' 2 ' . . -
education and action. It 1s used in a deliberately functional sense, mot'as,

/ ‘
v . . ¥

&

.}This is true in the second case study wﬁere diSjussion becomes part of

the performarices - performance and discussion become an integrated whole.

¢

2 -, . : )
“Bro Russell and his Ghanaian colleagues have experimented with the .use

of performance not only in the initial_meti?etian stage but also in the

hd -

follow-yp action programme. In the’iat;er case performances are used to

2

Ry / S

.
Al

)

«

/

i
/

provoke discussion on some of the probleps in implementing the action programme.
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an end in itself but.as a médium of social transformation. In this way art

CeSomes socially relevant and part of a larger concern for the creatiom of a

- -t

more humane and justly orderad socie:y.'

- / )
~ Since 1974, adult educators in Botswana have been expetrimenting with

popular theatre as a tool for pa%:icipatory research and programming. The

N

initial experiment called Laedza Batanani, was a coﬁmunityedﬂcation_programﬁe.
in no:therﬁ Botswana involving heavy community participation., Its success

[ ' .
encouraged other groups of development workers in Botswana to experimenmt

'
i

with this approach. Tb’prqmotﬁ this work and prcv#déﬁsui;?ble.trainin - a

national inter-agency comittee was formed under the leadership of the
University's Institute of Adult Education. ; N
We have selected foyr different examples of this woqk to illustrate the

Py -

. W b

i (S
range of objectives, -subject matter, techniques, research and organizing
methods, and contexts iﬁ_which popula(;Fheatre has begen used,

e f

'



-

CASE STUDY A: COMMUNITY EDUCATION CAMPAIGNS

The first case is the community educaciog campaign. This is best exéﬁplifie&*'

&

by Laedza Batdnani, the first experiment in popular-theatre-based participatory

3 » = '
programming. -

1

Laedza means "'wake @ - it's time to get mdag;g'" Batanani means ”let s

come together afd work together'. The notion of’Laedza Batanani then, is to
. . . -— : ‘ * » -
. . » . . N
pr8vide an occasion where EFe c:gﬁhpity is drawn <ogether, is 'wokenm up' . '

<o their situation, and discusses yhat might be dqhe about. it. . p . F
: Y DU

The venue for :his annyal event is the Kgotla - the village meeting place

A

-

In the past, the kgotla was powerful medium fbr community decisian—maklng

- ~

and, a major part of village i&fe. It was a vehicle par excellence for educating
v - B
a community'as a community. Since In?ependence with the declining re;e of

traditional leaders, it has lost its"influence and no longer draws large -

participation. Laedza Batanani cﬂbse to resurrect its community education

'function by providing N

1) a stimulus for attending such a\meeting
2) a medium for presenting ccmmunicy issues in a powerful way, sao
that people would want to talk about them

. . | \

. I ’ ;
3) a ngw, more participatory, means of organizing discu551on w1th1n
- the kgotla, i.e., small group d scussion : . -

N

&
- -

|
!
¥
r

3For a detailed description of the Laedza Batananl communlity education cam<

.

\ .
paigns, see ”Laedza Batanani: Popular Theatre and Development - A Botswana

¢

‘ . A | .
Case .Study' By Ress Kidd and Martin Byram, in Convergence, Vol.l10, No.2,

October, 1977, ‘ f ‘ : i

B
e e,
wd A
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M'Eacﬁ'campaignnié‘a comﬁhnlty organiqu effort. community repre:entatlées
. t L™ f,.f' . ~

1]

at:end a pre- ;ampalgn planning workahop (in whlch prlcrlty 1Ssues are

S v ---',‘)

. 5 e
back up support for" tbe festival and in the T
o loeal Counc;flofs pYOVIde the everail
. . - ‘ . . 0 . f
leadershlp Eor each campalgn. The Unlversity s lnstitute of Adult Edgcatxon.

_0 - - X K4

was largely responsible for inltlating thls prognamme. Each campaign aiso
e - e .)__
invalved the extens;on.'nﬂmrs ‘in the drea, either as local organlzers (of

+

-

v identirxed) and-pa;t£c1pate

J . ‘ .
aCQualufestival perfccmancesf

A . -

communitv partlcipation) or, as members of the mabile team of actgr-anlmateurs

- - ?

.

Each vear the campaign team tours the five major vi&lagea in the’urea. e
. y VA O
In each village, the campaing team puts qn a one and one—halfvhour perfor-

;ﬁé«- . e T L “ f

mance, including drama, puppetry, dancingf singing, ‘and “drumbeat poetry.

.
¢

After each Sagfofmance, the actors and other extensioneworkers in the area
- - . \ ! . .

divide the audience' into*groups and organize discussion of the ‘problems :
prgsented. Discussion ts  organized in a_“Freiréan"'manngr, starting with -

- -

an 'objective' look at' the problems presented in ‘the performance, and thgn

moviag to a disddssion_of‘;he problems as they affett membexs of the audience
{ ‘and what might be done about them. A recent innovation i a pést—campéign
, . ‘ _ o ot

- - . ' } ) A
- follow-up programme of practi&&l‘demonstrations and other fd&mq of support’

(e.g., seed distribution far‘éegetable gardens), organized by the development .
workers' to help people move ﬁrom.discussion-éo action. .
The issues presented thirough drama, puppetry, songs an@”ﬁancés-are deter-

wmined in & precampaign workshop of communiti'leaders and extension workers.
In the first four yeérs of Laedza Batanani, they have included doncerns about

cattle theft, inflation~and unemployment, the effert on community and family

of migrant labour and the drift to the towns, conflict between modern and

traditional practices, the school-Ieaver probelms, and family and health -
Vo . ’ ) . : . L
groblems. : ’ - '

R ' - . , . -

¥
Issue identification at the community workshops‘SCarts with . an initial.

-

13 | ‘
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¢ fbrainstérmin ' sessipn in smsll roups in whichiall ossible issues aré
P P

- - . Y

N

listed quiekly on newsp:int‘ QOne og Qhese lists produced at the first

\

. Morkshop is giveQ in Appendix A‘) Later3 working\ ain in small groups
- * “,' ]

R particibantsrsel ect those fsshes whiéﬁ they feel./are the most pressing ard

£, _; A ‘J
which thev feel people'are willing to’ do something about Criteria for.this.

3 . - - - R L, ] R - - Y
choicg includes, f S o a o ) X

il
-

. 1% q
. ‘ . . N
A

a) small tasks which people can easily achieve (e g., clean—up campaigns

- ' rathg; than a large infrastructu:al project), ; o S
R 2N ‘
. . - ' °
b) problems wﬁich require a local respqQnse rather than government action,

c) problems whose solution§ can easily be supported by regular extension
- v o work. ' ' ' oo | ' -
Al . ) R ' "\b . N o N
. . . . Y . t A . - . r
Once the campaign issues are agreed, some of-the participants are selected .

-

to attend an actors' workshop where'detailed analysis of each of the ifsues.

« in made in‘turn. This‘iovolves: _ ( J o ) .
\J/ a) listihg people's knowledge; attitudes a;; practice with respect to
- .
~ o ' each prc.)b\lem, | |
. b) identifying from this list the key constraints (e. g misbeliefs, g
N . S : -

-

lack of resources) o

2

. . _ , ¥ ' :
-c) deciddng which of these constgaints might be successfully challenged .

-

S and which current practices should be built on and supported.

Through this analvsis,‘participants work out a clear set of ob;ectives

and problems to be presented as a preliminary step to 'scriptin' the-drama,

N

puppet play, dance, and song. . ¢ Y
R t «

’ ;
'In ali of these discussions the final yardstick is redlism. Important

- constraintsiare identified but only those«that are considered to be amenable

¥ ’

to change are introduced For example, many, peoole get ineffective treatment
. fl .
tor VD from the traditionmal doctor, vet to discourage the use of traditional
Y

.

medecine would only ,ahtagonize people:rin this’situation, the actors chose

. . . . i} . .
[ s - - . .
N ‘ . V- 1‘};
QO o . . . ' . , : 1 ‘
)
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as the main message men's responsibility for tell{ng their.lovers (since »

\ -y o=

VD s difficolt to detect in women). Similarly in the discus§iqns on sanitaéion\

P A . .

fﬁ%e actors‘deczded that the promcéion of ;oileﬁs at this stage woulg be -

unrea;istic}:Verx'féw familieg Hggéktheirgsogrces or the motivati&n téA
N . - _ . ' - ¢

Quiid‘a toilet. ‘As an alterngfiVe,'the féstivalfpramo&éd the diggihg’of

a Erenck*ﬁy each faﬁily and: the pfgét;ce bf,taking.a sﬁovel.éo céver ane}s

¢ - o -

2 ";,.\' .
excreta.-

‘

.

/’ . The object of all these sessiors is to clarify how the villagers' perceive
- i : o ’ . I A _ B
a problem before dramatizing it. Considerable care is taken- to avoid being

i\\*ﬁ'prbpagaﬁdistic', i.e., promoting government solutionsg and packaged answers
‘s Y ‘

.in a direct and mechanical way, without first presenting the préblems as
‘ perceived Ey focal gébple. The role.of the\geYformance is to create an
. - - \* . ‘
awareness of the problem and the motivation to do something about it. It is

2

the field workers' job in the fnliaw«up programme to ﬁrcvide.any techniques
‘needed to solve the problem. .
Evajluation ‘studies to date have revealed the fgllowing: .

1) the:campaigns have been successful in attracting large numbers of ’

- peépié, many of whom have not participated before in development activities,.

2) speéggtofs recognize the relevance of the popular theatre performances

¢

and their value»as'a stimuluy for discussion. Local ﬁeople have also

praised the festival for making it poséible to discuss issues which

otherwise cBuld not be discussed. "It is an ipteresting way of bringing

) ' i '
social pressure to beqf on people - easiger than wives on their own trying

1 . i

J/ to argue with their hu&baﬁas: The drama ﬁelps to show men what women p
. S e . P .
don't like."
‘3)‘the campaigns have stimulated active participatiocn of local pecple:in a

. ‘ range-of activities, including the-planning,apd running of the Festival;

4) the campaings have been'particﬁlarly responsible for‘some changes: harsher

. . A . * !
-~ - . a : ’ . .



cattle theft laws, better attendances at village méetings, and increased
4 * . .
Y clinio attendance for VD treatment. It also seems apparent that campargn',
L :
messages have :pread to many people who didn't attend ‘the campaign F

) Laedza Batgnani has provided a model for cooperative programming and has

\

\belped develop a sense of teamwork among development workérs in the area.

-

This programme of popular ‘theatre has not only provigg;:development‘workers

b

with a new technique. It has also helped in challenging 'top-down' overly

technical approaches to non~formal education. By giving field workers a
= Ny _

fnon-preeoriptive' teaching'approach, popular theatre has helped them stgrt
_ ' to see themselves in a new role - ndt‘as*mere linke_oetween'centrally':3\
&. ‘ | determined -technical _information and rural families, but as catalysts. in
' Qmotivatin; people to-look at the problems tnemselves, anaiyze constraints,

and examine alternarive solutions. This’ demonstration of the potential in ‘
\/

participatory programming constitutes ‘an important change in non«formal
edocation practice in’Botswana.

The involvement of village-level development workers as.performers is
the significant feature of Botswana's tneatre based NFE programme. By virtue
of their participation the programme is no longer a one-off eveqt'as it

would tend to be if organized by theatre professionals The performance is

one part of an. education/action programme, including post- performance

discussion and other ways-of promoting an active response to the performance.

-

\ This involienentxof field' staff works well. Most extension workers can com-

bine their, understanding of the local situation with a flair for acting:

Haring tried out popular theatre, they become very excited about its potentiol

aS'a'éay of challenging people's response to problems: Their relative succdess

.- .

in using this apporach has given them lot of self-confidence and encourages

¢

them to use;popnlar'theatre in their regular wotk. One immediate'implication

d . ‘1(!‘
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* is that there .is no problem in integrating pepular>cheatre work with regular

o

.

‘ L . [ . . . .
extension work since the same people are ing botﬁ_jobs. ‘

. Laedza Batanani Starce§_as an experimen vrun-by goverﬁment extension

worker:‘buc has bloeeomed into a commuﬁﬂ&v movement whase chief prlnCLPlEb
e s
are participation and seff-reliance It has demonstrated Ehat it is pcsaible
- / lw-f A}
l \f

to mobilize local people to volunteer their time and efﬁntt in’ planning and

-running their own ‘educational programme. Local garticipation and leadership

4 -

has sdhecome a reelity, notgonly in performance but also in planning and

‘ . . - ., ) ' ] - ] .
; organiiétien. People are also beginning to accept the principle of. 'self-
{ , ‘ . -

reliance’ - of not waiting for gpvernment to do everything. Laedza Batanani
: [4 - - -

.provi&es a clear example of the potential in harnessing local energies and

-

,_ini:iative fcr adult education and development This communit} movement

N
h ]

- o could become a powerful local institution, providing in coopegetion with .

- ) _the extenkiem agencies a wide range_of local ihttiatives—within the area.

. - . t . \ ’ (
o : _ BTN ’
P

CASE STUDY B: POPULAR THEATRE AND RESETTLEMENT EDUCATION
¥ » - ‘

. ) Basarwa1 have lived as cattle-workers and quatters on cattle ranches

2 .in wesrere Botswane‘rer the last 50 years. A;recent government survey revealed
that they had a strong desire to get their own land iﬁ order to escape the
exploitation of the farms. Government ﬁas‘allecated land and provided bore-
holes fér four ne& communities. Thesednew settlements will be given other °
basic services (e.g., §rimar§ behdbi and health pest) but beyond that, the

Basarwa must fin&® their own resources to-develop their qommuniries as they

see fit. . . )

L

In the past, "Basarwa' were more popularly reférred to as 'bushmen'.

&~

J )‘

5 _l"‘
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Government has been organizing a series of workshops for edch new group of

~ .

- - - ‘¢ ‘. - . ‘- " -»

. © '+ settlers before/ they move to the new communities. The purpose
; ] { . x ‘ ) - E . 2 . . -

", 1s to give the new settlers an opportdnity to
~ ¥ . . :

of' edch meeting .

meet ﬁi;hpaéep_ggbgT (since ’
: -+

they come,ffqm different’ farms 'and often don't know one anotherb; and to .

-

~

‘e

. start talking about. the problems and issues,related to life on th;\pey e
B . o . .- * ) ~". .~ .

PO

. © settlemept.

. The background to these meecings is dependence.iAs.employees on ghese‘

"large cattle-ranches, the Basarwa rely not 'only on the food rations they are

ke N

given, but also on the milk of cattle they are tending. They have been
conditioned to depend on }hese meagre yet regular wages, in the form of

rations% and many héveJLOSt their tra&itional skills in'hunting..in the past,

a . ’ . . ' ' : )
;heyAEave nlso bgen dependent on wgtgr.soprces owned by the\siiﬁle ranchers
and haée-ﬁad‘no access to land for ploughing or grazing their own cattle.

\

They are not allowed to keep livestock or plant crops on the ranches where ]

: " they work. But now that they have their own land and water ,on tke new
Yy . . . e _
' settlement, they can no longer count on rations from the ranches. They have

— 4 -

to overcome this handrout conditioning, ‘and rediscover theéir ériginal habits

of self-reliance. . ' s
Various methods were tried ‘out to make these community meetings work well.
. ) ) . . LR - ‘; . ‘\ '. ) .
Lectures and question-and-answer sessions tended to reinforce the passivity.

and dependence of the participants. It made.them sit back and listen tg P2

\
-
*

government representatives tell them what to do, rather than provoking them
: Al

to tackle the prpbleﬁs‘tﬁemselves. Small group discussions séeme@ too academic,

o

' A o . - : .
requiring an academic response only; they failed to generate the -necessary
. ) .

» 3 ‘
enthusiasm and involvement.

In this situation, we turned to participatory drama as a much more dynamic

¢ . .

tocl. Drama stimulates pot only an,analjtical response, but alse an emotional

or spiritual response. Ieffs a much more organic and integ:atéd medium -~
, . .

&
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- ‘the issues become alive because the participants are no longer talking
. ) - . : =0 .

academitally about a futute situation: :ney gre in‘that aituation and respon-

i

ding in an imaginative and creacive way to the pfessures and problems of

.

- - that situation. ‘ ' : o - .
Coe X : 3RS . ‘ - ' \ .

R ) It ia mcrefatnned to the organic way in which Basaéwa relate to life.
W) . . ' n‘ ' ) " )
o ) Their own forms of drama - scory telling and dance dramas - are woven into

the fabric of everyday life. By .using-this already familiar medium Easarwa

oo o can use their own cultural tools to understand and deal with the rapid

“

change in their situation.

. For each workshop, :he meeting g}ace is set up as a theatre-in-the-round,

»

- ‘with easy aczess for the participaﬁ%s in the outer circle to.join the: original
set of aétors (about ten: men and women in che middle),

The drama s:arts according to an agreed plot werkéd-out'beforenand.nThe
new settlere‘ane gathered anound a fire at ehe new cemmunity.'They are
'calking about‘tne borehole and how they can afford-nolrun‘and'maintain it.

Then conversation shifts to sibsistence. Each gives his or her proposal.

One gets angry and chreateﬁs to back to the.fatms.\The group tells him to
- .wait and hear what governmenc says. Several eay they should ask government

for rations and‘diesel for the borehole engine. |
Then two government cfficers arrive. The Basarwa act submissive and
servile;'Tne eeniot gevernmenc officer (talking in Setswana) paints a ~
pretty pidture,.praisiné gevernmenc's contribnfion ¢land, borehole, school,
health post), and exhortiné them to work hard and build their own cdmmunities;_
T / "Remember, se}f reliance is a national principle and we expect everyone to
support it. ' He continpes in this vague and indirect but diplcmatic way.

Then it is the translator s turn. Speaking in Sesarwa, he is ery short and

Blunt: “Whatlhe is saying is - no ratfions, no petrol for your Eorehcle engine.

2

You're on your own. We're giving you nothing!" The Basarwa ask a few questions
. ) g g Y , g
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~ . s 3 . t - ‘ .
to confirm this wview. When they realize they can get nothing more out of
e ' v ’ * S ’
. government, the quest%pningystops. The govermment officers leave.

¥ ’ . . .
_ . . - A o .
This backgraund context is very-parefully demonstrated so that everyone
\ . "

understende and begins to'identify immediately with this imaginary yet

1 ' . -

realietic eituation. Government s unWillingness to provide everything

~

for the settlers is.hammered home wiik lots of repetition so that people s

‘ expectations beéome adjusted to the real situation right ftpm the beginning.

-

 The rest oE the drama is built around this besxc situation ~ a group .
1] .

discussion around a fire. Dther events come along to disrupt this, but.group
returns each time to this core Situation, in which the implications of each

new event are discussed or pr¥esented in mime.

Once the actors catch the spirit and start to feel themselves realistically

in that situation, the'”pley” takes ‘of f, New situations and issues develop

Y

as peonlg-Stert to deal in an imaginetive waﬁ with each other and their new -
situationm. fhese ete fed.into (ef@nama'ffom the"insine"or 'outside’ : : o f
‘Actore-cteate new'eituetions t§:mselves or perticipants in the outer cireie
-join the dtama‘bringing in new.ntoblems. Tﬁé organizErs feed in issues”
. _

-where necessary, by briefing certain participants in the outer circle to

take a problem into the drama of joining the drama themselves in the role | &
of government officers. 7

jh?‘tr - At the first workshop where thisftechnique was used, the actors started‘to
improvise their reaction to the opening‘situation entirely spontaneously}/{

They started to mime how they would use their hunting and collectingfekxlls;

to give them food and how they would make - ieather goods and han crafts for
sale..They sent a celegarion to see the government about handic aft/prﬁﬁﬁeti\nig

A few men returned‘to the farms to work on behalj of the group. man from N

the audience played the role of a Boer coming-to hire men as trackers - the | N

men refused to g0, saying he first had to get clearance from the District

Council. _ —_— : o
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Other problem situations which have come up in these workshops have

i . i included (f " _ , ‘ o ’ oo
c a) a man returning sick from the farms - - v : . @
- | | C . >

b) game-scouts chasing poachers o, - \\L\

L : S
c) police investigating cattle the%g

d) report that bore&ole{hes borken down y

e) men complaining abocut the diffieul:y'oi_getting supplies from 'the

nearest town

\
Lab : f)vf7:m worker complaining acbut life on the farms _‘
g) a Wosarwa from a different 'tribe' coming to +join the settlement
] ' : .
h) arrival of a government officer. , C S

; j‘It beeomes a type of simulation game vithout~doooments and role cards.
&4 It is lese structured than the typicei simﬁlation.game - the events ere
not‘pfe—packaged or scripted. There;%s room for_participants to-ehoose the
issues and situatiops which are'importap: for them. Itigives phem the_
opporpgnitpnpo paipp_their owﬁ future in an imeginative yet realistic way,
Instead of tpe learning e#perienee‘being‘structured ébp tirem (py government
offioialé),'they_choose what is imporggnt, they deﬁermine what {is possible;
f‘And‘because of the sense ofcommqnity??;f ooilecpiﬁe expression that i&\
found in-Basatwa life, the statements and actions of the acting group become
in cne sense collective statements forithe whole group. The actors (who B
7/ ¢hange throughout this continuous’ plav) are speaklng for all t e particxpants
The role- playing provides an oppor;unity for partic1pants to explore
their pew sx:uat;on, to experience working with a new group of people, to
. escape from passivity and dependence, and eved to test oup ag:essife behaviour
(e.g.. demanding their rights from governmen:, emplovers, etc Y. It is

a way of testing out behav1our without being threatened by the real llfe

'conkequences of the action. A Mosarwa who strikes back against an arrogant

/
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''boss* 7in a drama is net subject to the comsequences of this actipn in o : !

N /‘ , : :
real life. ¥ét if the play-acting is realistic, people can~tearf from it.

o, .

\ ’ a. " ' N s -
This type of simulatton game is used to help participants Begin to

-

understand*and deal with some\qf'the prgblems in their future situation.

It works to the extent that the-éasarﬁa are able to gee themselves in that
situatien; Some.antnropologists hsve-said_that the Basarwa cannot deal witn
‘the future; The nerking“hypcthesis nere‘is_that participatory drama provides
. a much hore effective medium fer'identiEYing with that future situation ;héﬁ ' | L
, listening to a tale‘cf discussing these issues in an academic way; ﬂ

This type of theatre is based upen immediate experience. It grows spon~

2 . ‘
taneously from the audience s participation and their emo tional response ta -

»

the situation. At best it is almost unconscious -'the aud ence becoms involved

without knowing that théy are being involved.,There is a c rtai element of

-

risk, since the participants themselves determine what situé@ions a

-

important - they may choose to be passive Qr to represent a t tally

fatalistic_outlaok. Yet the' element of rie;_;g important: it i§ .the placing

of the 'power' of role-playing directly.into the hands of the'p rticipants - E .

é

which makes this approach liberating (University of Hassachusetts - 1975).
‘ -

- In this use of theatre, discussion becomes part of the performance N

rather than something separate from it Critical analysis of each- evenn

¢ , . \

develops sp@ntaneously. Each new event is discussed 'around the fire’\by

. \
In simulation games you often have a 'control' function to stop or .k

the actors and alsb by the audience who are watching. B \

correct'responSes in the game situat on. In this case the 'control!

-

~

»kzL_,_—/—

function is shared amcng all the partielpants. When anyone seen some:hl g
§ .
unrealistic, he points it out. W¥here tnere is a lack af infofmation, th -

organi:ers and the other government resource people intervene, but deing *

this 'in role'



This simulation game provides the basicicere of the comiunity workshog.

for vériety. it is mixed ‘with:- ; o i ' /

¢

" a)-buzz groups (within thélthea;re-in—chgfround seating pattern) . .

Y . -

2 [N

b) small group-d&scgssipn T -

-
S

v c) drama creatiom in spa%i géoups.

/ X
‘/

I - L - L ]
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CASE STUDY C: POPULAR THEATRE AND FREIREAN LITERACY WORK .

[}
1]

Popular theatre has ‘also béen used in literacy work in Botswana. The
Freirean apporach used in this progiamme is particularly needed in Botswana

where‘§é§igﬁatian or fatalism is a direct praduct‘of haréh'envirpnmental,
N L3 . * ‘l

 conditions and social relatiqnships. Drought is a regular feature of life,
dest:oying:;nitiatiVe‘and making many people depéndentiogfothers; Some are

v -0 .
forced by théSe copditions (about one-third of the male labour force) to

find a livelihood/in South Africa where their dependence is further
B ' ¢ . - .

.
y -

reinforced. Manyﬁef those who remain belind have no cattle or land of their -

. ? .

L fENQ and .are t%:ally dependent on meagre wages from cattle owners. The Freirean
. f e . . .

method prévides one means of challenginé the prevailing apathy, of encouraging
people to take responsibility for dealing with their situation.
5 . F . * .

. In Brazil and Chile, Freire used pictures to spark off discussion. In

expefimenting with this medium in Botswana, it was discovered that pictures

were not a sufficient stimulus for disdussian; Cften participants had
difficulty understanding the context of a picturej In many cases, the
&, ' .

pictures could only provide a narrow image of the whole issue and for some

issues it was difficult to find a suitable représentation. For these reasoms

-

the literacy programme organizers decided to.add an additional medium

- story-telling - as a catalyst for discussion. As a more versatile medium

L

than /pictured, stories can provide a clearer context and deal with issues
o \ ‘ ‘ )

’ ;‘1‘ ,M . . . [)
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that are not presented visually.' In combination with piqtufes, stordies

can be used to present fictitious yeé realistic situations familiar to the

learners as the basis for sparking of discussion on similar situations and

problems faced by the learner. ' 4
. ) , - v

L

The stories are proéuced on the basis of:
1). problem research in the target villages (i.e., open-ended discussion . -

with §mall groups of idults‘contacted in a very informal way -

XY

at the water supply,‘oétside the clinic, at beer parties; and at
individual homes; -~ o !
2) problemﬁanalysis-and-s;ory writing in a material production workshep

(similar to the Laedza Batanani pre-campaign community workshop).

x

-

-In the’literacy group sessions, these stories are read out by thg\ifteracy
: - : N
animateur and then discussed by the group. (A flipchart'picture representing

a critical incident in the story provides an additional focus for the"

discussion.) In several cases they have been“@ctu§lly dramatized by the

gréup. Qutside the study meetings some groups héve used drama as a technique
for getting others in the village talking about some of the issues the
literacy groups are discussing. ' ’ -

Greups_pave staged pe}formancés on TB, malnutrition, sanitation, and
~ o
over-drinking for public meetings at the kgotla, clinic or community centre.

In a few cases, this has provided the impetus for community-wide action on
* {.
these issues.

In both cases, drama is more than an object for analysis and discussion.
— N ‘

It is an important experience for the literacy participants in developing

-

self-confidence - a major opjective of the literacy programme. It demonstrates

-

to participants that they élready have a kind of literacy that works well.

- -

o4



<

Direct quotes from the prablem research interviews are later used in
\ . ‘Jf
writing the problem sfbries' 50 thsé they reflect both the perspective -

and expressions cf potentlal literacy partlcipants Some examples are:

—To plough 1is to gamble. Even if you plough early enough, the réihs may “

r

di;appear and your crops die.

—Nutrition means maney The anly §T§nced food for chlldren is found at

A.

the “shop.

-Women are looking after children while men are busy enjoying life. When

: ?

you warn your husband about leaving you alone with the children, he

beats you and his giriffiend beats you too. | ' /
* ' ! +*

N : : '
-If there is no raip, there is no life - we can't plough and we're forced .

to'go to_South-Africa.

< ' . , '
-When we Xry. to warn young people about-their misbehaviour, they say that

at the kgot

-We go to the mlnes\in South Africa because here in#our country we're not

*

the 'right type of ople for work'. They keep saying - "Where § your

certificate or experien e7” We don't know mhen we're going to get this

'experience' because we ne\

" -Prices go up @ecauée of those ° . = enough to have jobs getting increases

in their salaries. They go up ﬁ.;use of '"Development”, but this really

“

hurts the poor ‘and causes hunget’,

-We don't like this business of applying for land from the Land Board. Soon

3 : . ,
,we'll be told to buy land as if we're buying a tractor. Because of the
difficulty of getting the grain to the depot, we're forced to sell them.
to the Boers who come and cheat us with low prices. Later in summer they

sell them back to us at high prices.

-‘ “. 25
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-Hunting i{s like buying mealie—mgal.gkyou’ve got to pay for it. But we ..

g you're married,\you;have_no}aciépt Qhét your husband says,‘even if-

-

‘h-Firewood-has become a business. People come in trucks and steal all our

_extension staff in eaéh'village put on a drama about illiteracy. ‘ -
has proven to be an effective device for recruiting literacy animateur

and parct.ciants. In training workshOpé for literacy aﬁimateurs, drama

{ ) ' _

. -t N M “ [}
. can't afford the licensei. Wild animals destroy, odr’ crops but gewernment
. won't let us hunt them. . . . -

- £

f

yb& disagree. Sometimes you're - -taken to the lands to spend the rest

L3

.

wood. Our area is cogpletely bare.. We now have to walk miles to find

A ]
Y o«

even one stick of wood, And it's hard to get wood without a wagon;

— e ee—

because they're all as fat astngland.

Drams has also been used in the organizaéional and leadersh training -

stages of the project. Im,puﬁlicizing the Alitera_c’? prograﬁ?me at th kgotla,

-

\

\
\

has played a major role: | ‘ ) | \, \

\
‘ i}

= as a wamm-up exercise which helps in building confidence and active &

participatton; \

_ . N \
.= as & technique practices at the leaders' workshop for use with literacy\

il
[}

groups; I K \
) \

-aékcodes for developing the crﬁ;ical awareness of the leaders themse&ves !

s

. ...in particular challenging their view of how they should rei§§e~:o
,\\ . - .

their lftgracy group.

For the lattgr purpose, a special'puppet play was dewised which dramatizes

-

in a bold, hard~hi::ihg way the contrast between authoritarian and non- -

»

authoritarian séyles.bf leadership. 23(5

of your life there not édming to town. : g R o,



. “ .
v
- ’,
° . . . . - . .
- \

o CASE STUDY D:, PARTICIPATDRY RESEARCB AND&ESTEVSIDNXWORK IN APPRDPRIATE

S TECHNOLOGY ' = L

L AP
: @ . TN - .
T . “Bctswena’s'Rurel Industries 'Innovation Centref(RIIC),'whicﬁ was established

in 1974,‘combines a researcﬁ and extensicn functicg wish tﬁe J!;ign ot é§5r§i\
priaté‘technclogies for rutal development. In crder to guide their future
. activities, REIC started With a xesearch project to discover the problems,
preterred‘solutions and pridrities‘of villages ‘near their centre. This
coincided with a similar interest in: ccnsultation l- as a preliminary
»step in drawing up the district development plan - by district officials
Tﬁey decided to combipe their efforts .

Teems“ﬁf field workers were trained to iﬁterview~members cf.everf villege

development coﬁmittee in the diStrict. ‘The iaterviews were opén-ended and

. attempted -to engage the participants in a dialogue on their situatien

e ‘A‘ This cgnsultation prccess was seen as more than ~mere data ccllection, it -§B§
» - ‘ . - . A ’ .
‘ was "also designed as an education prcgramme in which participants started -
-

i o) develcp a critical understending of their situation and some of the

t‘

' directicns in which they could ace. It demcnstratfd -in clear terms the

- peopléts role in defining and directing the development process. This was
. - ‘e Y
_reflected in the programme slogan; "To be fully human an individual should

J . . . .

be free.to be critical of and treative with his own environment" (Carothers;

2 1977). ‘ | : — '

Each dialogue went beydnd a mere listing of common complaints. Participants’

' - - - h . ' ! T
surfﬁce level percepticns-were challedged‘and participants were encouraged

‘ s
to reflect more critically about each of the statem‘its they made. As a. Y

T p
prodblem-solving discussicn, participants were involved not chly in describing

. -
. . . - [

S . - - . . ' ° .
‘

Qi '

7
.




their problems in detail, &ut also in working out and analyzing possible

[, + A

solutions. Where necessary, additional factual informatian was provided

ER f
- for example,-on aPternative.technologies - but'in.a.way»&ﬁat was as

' . ) . . ‘ J - .
culturdlly neutral ds possible. The interviewers avoided 'selling’ technologies
-‘\ r 'y . .,\ ' . X | ‘ . | » ) .
in a prapagandistia'way; parffﬁipants were involved in assessing the

¢,

.

-the suitabxlity of each proposed technology - its raw materlals, design, <

’ ~ - ’““ ’ : £ ' )
usefulness, cost and cultural acceptability. . Y 4
. ; N -
The‘dialague follbWed_;his‘sequence of steps?3 . /]
. ) ‘ R N ‘

WHAT SOLUTION SHOULD BE INSTITUTEDZ i : e |

Do
‘ ‘ WHO WILL BENEFIT FROM THE SOLUTION? ‘ % &
. [ UNACCEPTABLE\ l
t . - Pre— ; . . . . y
. - o v - e - .
ACCEPTABLE: % B R \ "
i ACTION TO BE T . e
| A
. , L
1 \ ,
¥
. 3 ,
« R ? .{'\i -
' ' ‘ ‘ ‘f
. w * -
M [' .
;(’ P ) - ,
» - 4 .
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For RIIC :his initiﬂl basellne reaearch repre:ented only the first

stage of a ccntinuing dialegue wi‘? villages on their problems, alternative ,

_ways of solving them (technical and human), and'stracegies.for action.,

Tﬁeﬂé extension staff are currently éxperimenting with pﬂppecry and drama as .

a codification of the priority issues.identifigd in the first stage research

-~ in orderugélregenéréte the dialcgue‘in ggcﬁ_#illage{ Agaiﬁ, péxformante is
seeﬁ as:thé éataiyst‘- a vivid.way of presenting issues so that peoﬁle want
to talk about then, Disﬁussion will follow a.similar'fofmaf to the oné |
described on the previous page. Initially they are working out single—theme,
pre—packaged' puppet plays performed by their own staff. Later, when they

feel more confident with this wedium, they may move to more participatory

-

‘ theatre, working cuc drama sketches on the spot with local people.

In this case, drama and puppetrv are seen as important devices for °
'humanizing' the-technology. Wichout this, there is a danger of the
teéhnologies becoming paramount sand a ;ifﬁ emeréing between them and tﬁe;i
sogiai_gituaéion: dﬁ'the other haﬁd,'ﬁheﬁ are poor at demons;rating‘the ‘
construétioﬁ or usevof‘technologies. Tﬁeir job is to 'situate' th; technologies,
to demoﬂscr;te how these technclégies éan relate to daggto—day life in the
Qil}agé, to reflect ché problems f§r whi;h the techniques provide a sélutiqnf

<
Analvsis

. i ' ¢
-There are six steps in conscientization pProgrammes
1. proElem identification

2. problem analysis N

3. codification (putting the prablems into a code, e.g., picture or
' drama)

4. presentation of code , p
5. discussion of code

6. action o . o

29
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TYPE OF | 1)PROBLEM 2§PROBLEH 3) CODIFICATION | ‘4) PRESENTATION 5) %ISCUSSION 6) ACTION
REOGRAMME FDENTIFICATION ANALYSIS ’ : "OF CODE 'l - OF CODbE o

B - N . | : ‘ B . \ ' Follow-up

A : Workshop of Actors work-| Actors workshop: Kgotla presen- Small group rogramme TUm|
Community communi ty shop: KAP agreement. on ,tation by problem- ' g osr o

S~ y extension
Education leaders & study and - plot and charac~ | mobile team solvipg. workers
Campaigns extension analysis of terization then of actor- discussion :

. A - 3 - . integrated with
(e.g. Laededy staff: problem constraints | improvisation - animateurs 4n kgotla W 1
Batanani) liscing & : o led by actors the Fegu ar
| priokity : work of exten-—
sion staff.
. selection :
«
B ) | , T . )
Fupirical Spontaneous response to Improvisation ‘Participatory’ A spontaneous
Theatre situation - part of per- in response theatre: presen— | part of per-.
Simulation | formance, not separate to simulated tation by the formance, not
Game (e.g., | from 1it. ' ‘ situation whole group ~ separate from
Resettlement : ' . performance
Kducation) ~ ~ - T
. : . —_]
¢ : _ , .

4 Freirean Open~— : "Literacy Literacy staff 1) stoéyjreading Literaey group |[Action by
lL.iteracy winded, - in- staff work- workshop: story by literacy group| problem-solving |literacy group
Work formal-dis-— shop: KAP written for leader, or 2) discussion including

cussion of study and each problem dramatization by facilitated public drama -
probleus .analysis of incorporating - literaey group by flip-chart presentation
with groups constraints direct quotes members picture of key ta motivate
selected at- : . from research ' incident in | ‘|participation
- random in story (drama) by whole
-Qﬁrgec area ’ cgununi ty
1)) . : ) o . }
Extension - Problem-solving discussion RIIC staff work-~ | Kgotla presen- Problem - . lConstruction
Work in with village development shop: problem- - tation by RIIC solving dis- and use of?¥
Appropriate conmmittee (following fixed drama (puppet staff cussion with appropriate

- Technology sequence of questions) " play) prepared village devel- technologies,

' ; for each prior- opment . Jassisted by
ity problem committee RIIC

34
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Of course, the process does not end with 'action' - it is cyclical,

»

2 : - )
'Action' leads back into reflec:ion and the process continues, The way in

whéq! each s:en/}s organized, in the dirferent programmes, is summarized in.

the t;ble on page 26.
~— o

The main points to be drawn out of this comparative table are given

below:
™

8

In Case Study B, problam identification, analy31s and codification‘
"are done within the concext of the performanée and involve all chQ

' participants. In the other three cases, these steps are done before the

»
-

performance by .some members of the community and the programme orgainzers.

-

[

In Laedza Batanani (Case Study A), :hese steps involve the ccdmuniiif

leaders and extension workers. This represents a progressive step a&éy‘frnm
. 4

imposing a messafje straight from ggvérnment. Yet the community leadegs who

attend the workshop tend to be drawn exclusively from the wealthfer,
_ _ ‘ p . B P : : ‘
., cattle-owning, section of the community. This accounts for the inclusion

AY

of class-specific‘issues (e.g.; cattle theft) and the lack of strong
political conéent..l
>

In RIIC's initial consultation programme (Case Stndy D), they balanced
. € :

their interviews of the village development committee - an organization

mainly composed of.the village elite - with discussions among some of the

v . . * . L3

- | poorer members of the community.2 In the literacy project (Case Study C),

1Cattle theft is not a pcor man's issue. 452 of rural households own no

cattle at all, “kile 5% own S0% of the cattie Most df thosa without

NC

cattle do noc plant anything or plant late because of éifficulties in

getting draught animals. (Ruralylnccme Distribution Survey, 1974)
s - -
2They concluded, however, that ‘the VDC'din represent fairly accurately
’. .
the views of the whole community. (Carothers, 1977)

32 : _u H -
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the organizers deliberately set dut to discover the concerns and issues of

the,less pfiviléged section of the cqmmunityﬂ For this purpose, informal
interviews with emall groups ' in different parts of the village warked_well.

-~

In all the programmes, the performance attempts tc‘reflect the issues

' -from«the perspective of the participants: This is not a learning resourge

o : X -

created in the eaeital'city.-lt is drawn out of a process of dialogue with
. : v _ . - ? . .

members of the community and attempts to be an accurate represdnsation of the

issues raised in that dialogue. In'the litef&cy case; the actual works of

people in the community (recorded in the field research) are used~in'the

stories. SQ\EFe other cases, the involvement_qf-community_memﬁers as‘aetors_
and the use of improvisatian'makes the performance a true picture ofbloeel
issues and idioms..

.In all cases, tee perforﬁance raises the_issues only; it is not preSCtipqive,

there are no pre—packaged answers. Working out .an appropgh&:e solution is

left to the discussion and this comes only after a critxcal analysis of the

" problems themselves. This is particularly important in Case D‘ technology

“1is kept under harness, subservient to the participetcry process of ﬁetermining'

its use in the context of solving important community preblems. It is this

,patient and sus:ained commitment to a process of dialogue which keeps

RIIC‘s extension work 'honest', which makes it legitmste to use the label
appropriace technology The technologies re3pond to real ccmmunity needs
because they are planned by the cammunity

In the first three cases, members onthe'commuhi:y are involved in the‘

-

presentation of the code. In the latter case, this will occur once RIIC has

)

developed some confidence and exeefience with the medium. Involving the

laarners in performing the ccde‘%s an effective way of increasing confidence

"and developing active participation.

However, 1if popﬁlar thee&re is to be come truly participa dry, there needs

33



29l
to be moreuéxpefience in less formal,:regular uses of popular theatre
(ig contrast with its nse_in 4 once-a-year campaign or feottval);ilt
_needé.to be seen as a stan&ar& technique available to village—leyel extension
staff in their day-to-day work As rough' :heatre; it can be easily managed
and woven {nto their everyday work, rather than used as a once- a—year
gimmick'. It could be.used as ‘part of regular presentations at kgotla
'meetings and clinics, village-level courses farmers days, group demon-~
strations,.etc. |
Participation and critical‘réflection ape;not the only objects of social
tronsformation‘programmes ;\:g;re is also 'action'. In thé'casebofl‘Laedza.
Satonani“ (Case.Stndy A), a opecial followup programme'is organized by the;
extension.workers to support the aotion decisions taken in tné community
discussions. In the literacy project (Case Study B), each group is encouraged
to take action on a few modes: ;asks In the first year of this pro;ect
theré was specéacula: succeso The groups. tackled projects which could
.produce immediate rosults and their confidence grew. Soon,-they were tackling‘.
a range of projects: | | b
- organizlng.public meegings to get OFh§f5.i“ ;helnillage oommi:ted to
tne same problem'(e.g., QVeroharging by tranoport—oﬁners, veld-firéo,'
school-leaver probloms) |
- taking 'direct aetion' (e.g., cleaning up the village meeting place,'
clinic yard, and the area around the shop, raising funds through
fconcerts, making handicrafts, selling foad)
- consulting thosg responsible to make changes (e.g., asking shopnoopers
to improve their sq;vice, complaining to the local Councillor about a
d¢am polluted by hospital sewage)

- l;viting field workers to give talks and demonstrations.

: /
\



One factor accounting for this success is that the literacy groups were -

together over a sustained period of time and were able to develop a spirit of

solidarity and mutual commitment This factor etplsins why the RIIC programme

(Case Stucy D) seems to- have the most potential inrmaking the process of’

-

critical reflection lead to social action. They have made a long term
¢

~commitment to a continuing and year-round dialogue with groups in the villages

_ they are serving. Action - in this case experimental use of vsrious technologies
y village groups - will itself become the basis»for further reflection

me of the constrsints and P ems encounteredg;t the action stage could '

.. .

be codified through drsma or puppetry as the focus for further discusszon
and analysis (Russell 1977).

*

concLustoy .1 S | B .
-Ex;erience in Botswana has s;own that popular~theetre can play an |
important role in sociel’transformation programnes, expanding participation
; and self-confidence and providing a mirror for critical analysis and a stimulus
for discussion and action, For the field worker it represents not only a
new teaching tool but a totally new approacn for working with rural
communities It is a prsctical tool which helps in making Freire s educational

philosophy operational. As "rough or simple theatre,,it is. a?hanagesble

. technique and therefore capable of involving and ;,being kept within the

A - q..trol of local people. It is as yet under- utilized but it has an amazing

~—

potential as a conscientizing and mobilizing force contributing to progressive

.

' social change.
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APPENDIX 4
* (Laedza Batanani, 1974-1975)
A) VILLAGE CQ-ORDINATION AND GENERAL ISSUES

1. Homesteads in the Bokalaka are scattered There are no concentrated

village settlements and many people live at the lands or cattle posts. There

is an increasing tendency to move away from the 'village' and stay more’ at-
the lands, often permanently. This scattered population pattern creates
problems in communication, siting of services, community cooperatidgmn, and
general village development. A S . , ‘

Ce _
2. There are seasonal movements of peegple, .related £t agricultural activity,
between the villages and land area, and this adds to the problems identified
in l above . CoLN oo
3. Poor development of both homes (éillages and lands) because¢ they are far
apart. The seasonal migration referred to 1in 2. often means that neither
place is adequately cared for, and in the case of the land area, agricultural
development suffers. - -

4. Conflict between the Central and Ward kgotlas. Attendanc at the Central

v kgotla is low because people live considerable distances away, d are

reluctant to travel. Thus, there is.a preference for attending meetings at
the Ward kgotla with a related shift in loyalty to ward‘ institutions.

.2
5. People living far from the Central kgotla tend to miss out .on government
information, since the Central kgotla remains - the main public meeting places
for government extension workers, e&c.

6. People have little interest in attending development zeetings of the

kgotla, VDC or other organizations (e.g., PTA). They tend to be misunderstood

and regarded as 'just¢ talk nothing ever happens'.

7. Court cases’ involving theft or seduction, however, are-much more popular
and well-attended. People seen to enhoy the debate and contrqyersy of these
sessions.

.

8. Unpaid headmen are reluctant to attend meetings

8. Self-help schemes are unpopular Very few people contribute to self-help
projects and there is a preference for 'food-for-work' projects. People |
are on the whole much more interested in lobbying government to provide
serv1ces than in raiSing funds locally for pro;ects. :

10. Laws and punighments for criminal offences are too lenient. For example,
‘cattle theft (Bobava) is rampant, but fines for speculators who buy stolen
cattle exacerbate the problem There is also 'stealing for the government'

- the practice of stealing cattle from Rhodesia. Many _people feel that the
only crime is crossing the border fence. :

11, There is some dissatisfaction with goVernment (central and district)
provision of services for developing the area. There is a general feeling
.that the area is negleoted

12. Poer relationships between government officers and the people.
{
~13. Schools are no longer where people live, therefore, scheols should be

moved. This problem is related to the « current tendency to stay longer at
the lands. . .

4

.
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14, Diss&tisfaction with social life and recraation in the rural areas
ir’ | -
15. The Kalanga language, it is telt, should beé allowed at least as’ q learning
medium in the early school leyelb. and kgotla meetings. . ‘ \ -
l6. Rhodeaia—sotswana border: refugees crossing the border. into Botswana
and causing confusion; Botswana children crossing into Rhodesia.’ \
. _ : \ _
B) FAMILY PROBLEMS | a (i;
\ A .
1. Tension when the husbands are away in South Africa There is suspici%
by each partner about infidelity _ , : . \
< : \
2. Conflicts about traditional marriage practicés: 'Nkumbo' (elopement) \
and 'Nkadzana' (taking the sister of-the wife as 'younger wife ) \

- 3. Role of men and women: ‘women often complain that they do &l1l the.work \
while the men are always drinking. : \

“ ' ' E A

. \
o 4, Husbanqs refusalbto allow ines to get involved in' teaching, voluntary \
organizations, etc.

e

2a

5. Juvenile delinquency. lack of parental discipline particularly with \
regard to house heft. .

6. Elderly people misleading the young, such as a father encouraging his .
son to drink. This results in children being late for school, pregnancy L.
at an early age, indiscriminate smoking, and gambling and fighting. : \

7. Young people drifting away to the towns, particularly during. the ploughing \
- l‘ season when hard work needs to be done.

! _ ' : ‘
8. Conflict between parents and.children, between young and old, between .
the educated and the'uneducated. The elders' feeling that young people do A
no give them sufficient respect. -

~~— 9. Concern about theé educ¥tion of childrem® "What can I do with children °
: who have failed Standard *7?" Standard 7 failures have no .other alternatives
' and parents often blamé automatic promotion. They also feel the use of
% SetBwana as a medium of instruction in primary schools put their children
at a disadvantage

- -

10. Procrastination about work which needs to be dode before the rains:
1f bush clearing, de-stumping, training of ogen, thatching, et¢., is not '
done in time, then there is chaos when the rains cdome. .

C) VALUE CONFLICTS

Value conflicts refer to conflicts between modern and traditional beliefs
and behaviour, and the conflift between actual behaviour and acceptable and
legally recognized standards of behaviour, _ ‘

. 1. Conflict in dressing habits: women wearing mini—skirts, bell-bottoms, etc.;

X men wearing high-heeled shoes, and plaiting their hair.

a

2. The dislike of women drinking.

*

ptostitution. fighting and juvenile deliquency.

33
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3. Gumbc—gumba parties disturb people at night People belijsg they encourage -




Al

-

' servants.

their beer; measures must be smaller or. prices higher.

R
.

‘4._Uomen‘s demands -for increased participation in‘commonity life.

5. Conflicting ideas and misconceptions about health practices Example
beliefs that pregnant women shofild ndt attend the clinic as it causes
death, that pregnant should-'notdeat eggs, that women npt breast~feed
their second child if the firgk one has died, : ‘

6. 'The smoking of dagga, whic is{ille.

? Conflicts between the ideas - th"“j:y‘
economy; people exofct to live off the edr

hded family and the money
ings of money earning ceivil

B ekt

8 People forgetting traditional practices and customs.,

-

35.

9. 'Gumut}ende - hernia disease which causes $wollen testicles People -~

inflicted are efraid to attend the cliniec. - .

D) ECONOMIC CONCERNS B P

A}
PS

1. Jobs: difficulty of finding lacal employment and earning mcney A fee
that only the educated get;;obs . \

2. Crop'prices: prices offered by the Botswana Marketing Board are-feit

- be tpo low. -

3. Cattle theft: speculators buy stolen cattle‘

4. Veld fires: the laws concerning veld fires are not enforced and con-
sequently much- grazing land is ﬁestroyed :

38 Cattle and goats are left uncontrolled and land .is not fenced so that”

livestock‘destroys crops. -

6. Harvesting is often done too iate._Grain~is also pogrly stored.

LR

7. Lloan rejections: appli&ationAfor loans for agricultural deveiopment a
often rejected. : S

8. Disputes over payment’for Borrowing oxen for ploughing.

9. 'Busukwa (tradit{;nal beer) producers complain of low prices for ™

10. WOrries about the lLand Beard and land allocatisdn. -

. S

11. Migrant labour to South Africa: many men go to South Africa to earn
money and either spend it while they are there, or on their return, cons

" themselves to be a ’big shot end speﬁﬁ it within the space of a week

E) CONSUMER CONCERNS °

a»

1. Inflation: ' everything is costing too much.'L

>

2,. Public transport fares are too high without any standard charge and
service is inconsistent

3. Health services are insufficient"the mobile clinic is unreliabte.

4, There is no water reticulation. People and cattle need to travel long _

 distances to rivers, borehoclas, and wells.

¢
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6;'Butéheries_are a health hazard, often selling dead"meat.

0

_7. Roads are poor with few 'drifts' across rivers. {Kﬁ

[N

- 8. Lions destroy cattle in the cattle post areas but whes people. destroy
":he lions, they are fined without receiving any payment for the sale,af the

skin. .
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5.° There are ne social services for the §lind, c:ippled, old and desfitute.




